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1> Rheta DeVries & L. Kohlberg (1987), Programs of Early Education : The Constructivist View,
(N.Y,: Longman, Inc.), pp.3~ 9.
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2) C.S. Sunal, “Philosophical Bases for Science and mathematics in Early childhood Education”,
in School Science and mathematics, Vol.3T, No.1, Whole 715, Jan. 1982, pp.2 ~ 10,
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5) Rheta DeVnes “Constructwist Education” , Freie Universityo]A]2] 72]Al 8, Berlin, west
Germany, June 25, 1985., pp.9~ 10,
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8> Constance Kamii (1972), “A Sketch of the Piaget-Derived Preschool Curriculum-Developed by
the Ypsilanti Early Education Program”, History and Theory of Early Childhood Education, ed.,
Samuel J. Braun and Easter P, Edwards, (Wadsworth Pubrishing Co., Inc.) p.295,
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D R, DeVries., L. Kohlberg (1987), p.8.

8 Constance Kamii (1982), Number in Preschool and Kindergarten : Educational Implications
of Piggei’s theory, (Washingtcen, D.C.: NAEYC), p.7.
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calions of Piaget’s theory.(Englewood Cliffs N.J.: Prentice Hall, Inc.) pp.16 ~ 17,
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A Study on the Number Activities of
Constructivist Early Childhood Education Program

Kang, Sook — Hyun
Lee, Suck — Soon
Dept. of Early Childhood Education

Kwangju Health Junior College

— Abstract —

The purpose of this study was to search the philosophical, theoretical back-
grounds and practices in the Number Activities of the Constructivist Early
Childhood Education Program.

In order to achieve this purpose, following questions of study wavs given,

1. What are the philosophical, theoretical backgrounds in the Constructivist
Program ?

2. What are the contents and unfolding methods in the Constructivist
Program ?

3. How emphasize the motives for number activities ?

4. How are the child’s grouping in the number activities ?

5. How compose the social environment in the Consructivist Program ?

6. What are the teacher’s role and teaching strategies ?

To summarize, the philosophical, theoretical backgrounds ; contents ; unfol-
ding methods ; motivation ; grouping of children ; and the teacher’s role and
teaching strategies of Constructivist Early Childhood Program, present study
referring the books, dissertations, program brochures and seminar informations
about the Constructivism.

The conclusions of this study are as follows ;

1. In the philosophical, theoretical backgrounds, Constructructivist progam
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is based on Piaget’s cognitive-developmental theory. It was developed by
Constance Kamii and Rheta DeVries in 1967.

2. The aims. of the Number Activities of Constructivist are “DEVELOPMENT”
and “INTELLECTUAL AUTONOMY ”,

Constructivist includes activities through the everyday life and group games.
Therefore the Constructivist program. need not special materials. But situations
within everyday life and are emphasized se as to develop to construct number’s
structure and relationships.

3. The Number Activities of Constructivist Early Childhood Education Program
emphasize children’s interest and motivation. Children’s interest become the
motives for spontaneous activities.

4. Children are grouped by themselves because Constructivist program
emphasize children’s interest and spontaneous participation.

5. In Constructivist program, the social environment are emphasized inter-
action. Active intera}ction involves the conflict and the cooperation.

6 . Constructivist teaci’lter observes and takes part in play
activities, and stirhulus children’s intellectual thinking. And the teacher
arranges the educational environments, mainly use indirect method, i.e.
chiidren’é everyday lifé and group games in practical teaching-learning situa-

tion.
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