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2 EMEREBFICRE RXEGE )
of AAslelof foh Aolch? W HT ATl Yn Qe AEFY d2e  FEFa
3 -

B4 @iyl AR W B AFE nFehn Yok 05 |47 elof P ol

of ol HEA LY Aolol 2@ b0l A4S 2 gl2olE EFS C.H.Prator
(1969) & 2o A2l T - 4G4 ZFYE 23 ARl AGAAED YA

o) 359 o] °“’§°] B2 AT AAsk gtz AA 5= Diller(1971) 2% o] 459 ¢l A
4] Andio-lingual Method, Gouin® Series Method, 22} & Berlitz & De Sauze 9
Direct Method 5 ZE3 F of A 7} whie] S A xstgd oy 4 - g4 agFyo
A e A2 olAF mayyolet Tt 2o il oA AYAHAGY 2|2 AT
oA el A FHHY FH-S A E5H= James Asher(1969), Wintz and Reeds(1973),
Postovsky(1974) 5% —E— Argolvt W SA5k5 3o James Asher &= o] &
FolA HHo] A EHYE AP g THAAR SFHHFP ol & F FFFY o2&
e T
29h §AlE A 0% e A 25 ol 29 UFe AT REF FHo] o] FojH 2 Y]
Aol AEH ¥ - 14 ZFHE S FAFOEA FA4Ast v PA A AFo
2 22 Y55 ¢ F Uk 2y 2o dAA A4S A | AEA 2rYe 9
A3 A A} A aFEo R A Axy 8 - 294 2FYL iAdss 939 A

F79Y0l A&t = A Ee TA Sk ur RS Ao € A A ¢k zHoE dd
79 go] ZAEo] ZRIZFNA A5t Y= AFAHQ FH - HYA 2y & A
S AAFZT A2 Aol B Ao 55 o] S Y 2§ Ao v Fo)4 JAF £4 Hs)
g Fo] A2 AEA] wre dHS pAdstn A A= o] vtdA i, olgd
< At Y2 o] F oo F5 o] =SS 44 dAdA oz s gl Ay
2 e A T -1 wege Anste 2 A4S g desk U +Y A

#F AL AFE ot AEHU 5SS A do] 2 Ao 55 ol Eol Asteq A A
Estz AAHT AL FAIAA] 2 o] {2 o] AR g 22 d4H TAE AAD
up g1} ®

“olo} L o] B AR o]dA HYP e = 7 e}t o Fo] mKol A Z TAH
A7l = A 7A olf7t W& 5 UAAR AL, ZAHA D o] E9) A SN HelH  AF
Z 998 Fopd + ot AA AL A o)}, direct MethodY audio- lingualism &
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D £90], Jolmg A 163, FFdo] w33, p.8(1978).
P o) 3], dolm; Al 12E, gIdo] m K3, p.131(1976).
H Diller, K.C,, Generative Grammar, Structural ngwstu:s and Language Teaching, Rowley;
Newbury House Publishers, pp.1~8,(1971).

® o)A &, dolasy, o] JE], pp.152~167(1979).

® oja7), dejmg A 125, §FPo) 2583, pp.134~135,(1976).
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A+ &3817] Yl A= ZAE native speaker ©l A £ 3 o)o} A3 native-like fluency &
7F4 speaker 7F obviw otk 8] vejel A HFEE) mAEL o9 2L FHS %A
52 itk EAE v 29 g vFus B £& group practice 7]
B 2AF AQY AWo g ol AR o] 11]6]-74% F2% 4 9l7lA 9t pattern practice
direct method 7} A 35& A 57+ oJH ) 7hE2 Aok 3 & EFE FAHA AF5H
2o v3] direct method Y} pattern practicex © Heol lojA 2o AHGE
o}, Lo 2 o] &Aoo ZAold] wAFSo] o] gle] audio-lingual method ol Hal4 3
Aol om AAAFE SlA TN zT Yol €53 wrte AL =73 7] HE
ojt}, 3HFe Fo] m Ko AlFF FA& mgol lojA o] E3 AAE FA A& doleh”
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4 2] A E AdA stz A HHAA Urfof ek Hel A, T my
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A w9323 3 9 Fouke xE 2 Aokl 543 ofd lojslsbe] %3txE Wtk
A A Frc ool $HE Toch

19409} ol F A EFYL AY FAST AR 202 05 Be JFEE A
2 9lE Ao 2Eol 1930 EH v T4 ol F 5T A A Fade sz
55| Ao s oﬂaok% a7 ol WAk oot Ao} F3el W 2ok BEAA o
F7+ Aol wfap F H&‘%.ﬂ«l ol etz A d e a2} ok B3k miol
HstA o) 2oz “-‘.—1— 3 FA3) BFEA Fdd oA 1950 60 ol 2
1 FAch, 2yl 1A g st o dhobe doll A 33 A (habit formation)
EX o

1 F2F FAEHE B FelehaA A By A5y
date ngo 2 YEFeel & dsPai T3 342 A ol 3
A gk o meyel FAANYE FAad 29 45 22d
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4% 2 Fred 7 249e WAl weh A2 o Qo] 2AEIl2 o

1. SHHAA m$¥ (Gramma Translation Method)

19C% - v] 7o)l 4 grlo] = 5]"#"* 22 dead language & 71237 98 W4yl
o2 Ag5 7)o Traditional Method =+ hearing o]} speaking & Y F2 st Wy
4 New Method 2t3 3= Aol o3 o] AE& Old Method &tz % e},

ol Aol & = or A Ty WSS FA FAE BAdAY  rule
£o] JJFA}. ey ol Bty 2] £ 94 59 Teaching Language ¥.the
Teaching about the Language A} olo] -{o| %}

Robinett = o] ol dd] o}-3-3 o] wapa 9,

Traditional : Use of Latin model for grammatical explanations;
emphasis on reading and writing rather than on speaking; learning
about language through grammar-translation rather than learning to
use the language for communication; language learning as a mental
discipline with memorization of vocabulary lists and grammatical
paralogisms given high priority.”

of HHe AEH T ool £L uiRO R sxu glon o FAHoR sl A,
odols] F4, A9, A% 5L Aass o Bul LuIE e Fxeke AL st2AH, A,
Buhg 71202 s mapol R Aol o] ¥& AR AESA L A BA e
2 el meko] FL AR BHE A Hrekz o Aol AA, BE AUd S9E
2339 45X FHo 84 & oAt AAYEE BT A Aol £54E 2
zats Fioltt, £ BFY4L 4olate It’s me'} People are-- 59 &2 & 73
Sz olold) WHE A8 e AL 2 5402 ok 58 18ColE A Hololq o
oo WeE #AEL Heto2sba wa ek Cochran ohesh o] Bahw 3lck.

In the eighteenth century scholars still believed that Greek or
Latin were the ideal languages, and that where modern languages
differed from them it was a sign of “vulgarism, corruption, and
linguistic decay,” They based their theories of language entirely upon
Latin and “Started the grammatical features of language in philos -
ophical terms” taking no account of the structural differences be-
tween languages, but obscuring it by forcing their descriptions into

D Robinett, B.W. TESOL(Teaching English to Speakers of other Language), University of
Minnesota Press, p,160(1978).
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the scheme of Latin grammar.®

o] Lol EL 19C o/ ¥ BIAA AL 2HZ WobEAA b ol AgH 2
PolZ)E e 2 25TAL FoRGE A, 2AEGFE oAy 23 4, 2A
of &g B3] REA Biolol @ o HEE Eolx, AA, dAF A tE St
oF seael Awdel s Ae FANEA Tl

Rivers = ol o] 2AolA whgat o] ol Foj 2z gk et

The grammar-translation method aims at inculcating an understand-
ing of the grammar of the language, and training the student to
write the new language accurately by regular practice in translating
from the native language. It aims at providing the student with a
wide literary vocabulary, often of an unnecessarily detailed nature. It
aims at training the student to extract the meaning from texts in
the new language by translation into the native language and, at
advanced stages, to appreciate the literary significance and value of
these texts. These aims are achieved in the classroom by detailed
grammatical explanation in the native language, followed by practice
on the part of the students in writing paradigms, in applying the
rules they have learned to the construction of sentences in the
target language, and in translating consecutive passages of prose
from the native to the target language®

2. AZHA n$+d# (Direct Method)

W AL FHAZ FA 7ol AA AHEE L Y - WG 2FHe Eede] =3 uH4A
Hlgo] doikict, RE AolA LS HY FHHg T3t o] Fo A7) Aol Adof¥}Fy &
S22 3L 715 7 | Aole, ohA] A FHHS YL thingking in En-
glish way & W3l Zele} o] ARG 23 B0l wdsAY £ & 724 g2
FolAlZel e FoJ 2 A5 A 2ol M4 25 £ 3o F4 ZFgolth w4
AZolv 28 g BolAY F&AE B FuaH UL st2Adg e Aotk oy W2 E New
Method, Natural Method, Reformed Method, Anti-grammar Method &9 54y

8 Cohran, Anne, Educationad Services, Washing, p.10,(1952).
9 Rivers, Wilga M.Teaching Foreign-Language Skills, 2nd ed, Chicago & London:The University of
Chicago Press, p.29,(1981).
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2 veld oyt A 7ko] 5294 Direct Method 2 £ Y7
Robinett © Z 53¢ th&-3% 7ol A5 gloh

E

A Strong reaction against this emphasis upon the writ‘ten language
in traditional linguistic studies and against the grammaf—translation
methology laid the foundation for the direct method which concerns
itself primarily with the spoken language and pays little or no atten—
tion to grammatical rules. Only the language being learned is used
in the classroom in this approach, which has never been closely as-
sociated with any particular ‘school’ of linguistics.'®

B4 Aol EFel S WAL Z WA AFolz 44w dFel2 Bekn  FAE
2 ool 3 ¥R BF AJE 2edolsh F, daol 9Tl wolu o] 75 AFo|
b 545 A%stel 45¢ A2 FAHRL. o L Rivers & Tk o] B glet.

Speech preceded reading, but even in reading students were en—
couraged to for forge a direct bond between the printed word and
their understanding of it, without passing through as intermediate
stage of translation into the mative language, The ultimate aim was

to develop the ability to think in the language, whether one was
conversing, reading, or writing.'’

3. H3}A m4¥ (Audio-Lingual Method)

Aural -Oral Approach 8t2 & 3t= Ao 2 7 Ho] 28 Ro] 7], F3pr] 2]L F4
Ciged

19C B3E 20C 2l Aoie T s F=A JF ATl 394 PEol A
o Bz RFEA Rotz 19407 ol ¥ £ 0¥ guel, FHFA25HY WA
£ 193039 58 o) Fel 4 o] B4 )25 L F2T ol JEF A% FFe
ol & 5ol

odole] 1347 YA & FFalojom dol5de THA ol ohd Fael ) YAk
el stz Yok, FEL AN AT HAA AN E 93 HolEF 273
(conditioning) B 87 %ol A 7] $44e ¥g- F45o] Yepd 5 UAES B4

10 Robinett, B.W. op.cit. p.162,
v Rivers, op.cst., p.32,
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= 3A o4 dE & (mim-mem) ol o3 FH 5ol FAo "

+259 ¢lo]se Ferdinand de Saussure(1857 ~ 1913) ol 4] ] 5-3}e] Geneva 3},
Prague 33, Copenhagen¥st2 o Fol 4 wtda] ztou, v]F9] F2AFL Yale e
& FH0E S5 s ) 53] LEFoA FAWE S £ Ao §9% Hz9
7259 ¥sb= Bloomfieldol o8l FA=dch ol 24 Bloomfield & 29 £%<l Sapir
o @A JlEFol o] EXE Al Sl

Ak FYP L F2F9 Aot A4 YA 2FUd ved ol A4S 1F
A o5 3ok AA, <Aoo 1 AHQ JA L Fojol i Folv 23AQ] Aol X, B
€ ol 44 A AAFE Add. AlA, &S THE THIdAE] ke A 9
A FAE = Aol ot} wahe AFREC] A BA 2 Qo] & AbEShtoll oA AA
A, dolabg 53 F9A4 Aol vtehg T Aol ohvet A5 F3ol sl FAH
< Holt,

o] 49 &g vt o2 kel Prinston ?H 8] Moulton 25% 57H] F35§ A Alste +
259 dojage HEOo g AA gl

1) Language is speech, not writing.

2) A language is a set of hahits.

3) Teach the language, not about the language.

4) A language is what its native speakers say, not what someone think they
ought to say.

5) Language are different.'®

A HQA, olAe THoR AFEH Sold 48Y 3
£ EEE 8% Fold 34E T sush A8 24499 TR @ Al Nelson
9L 117 o2 Fojshn gk

4o
1
ot
e
41
BN
N
Lo
T
(g

1) The modeling of all learning by the teacher.

2) The subordination of the mother tongue to the second language by rending
English inactive while the new language is being learned.

3) The early and continued training of the ear and tongue without recourse to

graphie symbols.

12) L
Moulton, W, Lingwistics & Language Teaching in the Umited States, 1940 ~1960, In
Morhmans el al. pp,86 ~89(1961),
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4) The learning of structure through the practice of patterns of sound, order,
and form, rather than by explanation.

5) The gradual substitution of graphic symbols for sounds after sounds are
thoroughly known.

6) The summarizing of the main principles of structure for the student’s use
when the structures are already familiar, especially when they differ from
those of the mother tongue. (But he is never formally asked to regurgitate
these rules).

7) The shortening of the time span between a performance and the pronouncement
of its rightness or wrongness, without interrupting the responce. This
enhance the factor of reinforcement in learning.

8) The minimizing of vocabulary untill all common structures have been learned.

9) The study of vocabulary only in context.

10) Sustained practice in the use of the language only in the molecular form of
speaker-hearer-situation.

11) Practice in translation only as a literary exercise in an advanced level.'?®

of e A2 FHY4el FHL Fol H37, #57 T HE AL FH e
%< dokgittE AL Cochran th&3} o] Hx gleh.

Language habits are developed from childhood, and it is very difficult
to train muscles of the speech organs to make the urfamiliar sounds
of a foreign language. But the linguists believe that a learner can be
taught to promounce a foreign language like a native speaker, if he
consciously trains his speech muscles to produce the foreign sounds.
This can be done by a careful explanation of how the sounds are made,
pointing out the differences between these sounds and the sounds of
the learner’s own language, by imitation of a native speaker, and by
constant drill with phonograph records and other oral aids. The drill

is the most important part of the process and must be continued to

1» Brooks, Nelson Language & Language Teaching New York:Harcourt, Brace & World, p.142

(19%64).
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the point of “overlearning” where action becomes automatic.¥

=g o] W A S FFF Qg ol A 2AE T2 328 Paviove] 7w
A& 71402 Watsono] F23 A€ AT Ao eolh ARtk FFF YTl
g2g ojo]L5ol ek W 2] Ae) (tabula rasa)oll4] WHEE 3§ 5o 2 ojFojxl= AR
23 9tk 2 ¢85 Brown 2 thg3 o] Astx 9lrh

In principle you can adopt one of two extremist polarized positions
in the study of first language acquistition. The extreme behavioristic
position would be that the child comes into the world with a tabula
rasa, a clean slate bearing no preconceived notions about the world
or about language, and this child is then shaped by his environment,
slowly conditioned through various schedules of reinforcement. At
the other extreme, you would find a position that claims that the
child comes into this world with very specific innate knowledge,
knowledge which includes not only general predispositions and
tendencies but also knowledge of the nature of language and of the
world. Then, through his own volition, he acts upon his environment

by developing these bodies of knowledge.'®

o o] 2ol & FE%E w1 Paviov 9 ol Eol % AE N2 YL FohE e
waE gA T 433 Use) 4z F ARA ke U FRE BEE Fue AYHeE
AH 23402 QoA 39S %59 £9ges v Ao

4. HYMY ojE

A ZTYL 2 ol EH WAl HUH FE2FY dojAH A 5T HATe dolwFH
o] &9 upgro] &5z 2 B3t Aol NASA FAT v AE A "o
o] W2 Noam Chomsky 7} 1957 el “Syntactic Structures” & #7bstx, 19594
59 A2 g ) 42 Skinner & “Verbal Behavior” & 43 el glo] 2dojel <o
Shaoll gt A 2 o] & WAl F2o2 o] Bu} o] 249 o] dojtet A Chomsky 7}
HP P79 o] &g WA$ “Syntactic Structures” o4 83 29 4L v,

9 Cochran, op.cit. . p.40,

15)
Brown, H.D.Princifles of Language Learming and Teaching, New Jersey:Prentice-Hall, Inc
p.40(1980).

L]
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A language is an enormously involved system, and it is quite
obvious that any attempt to present directly the set of grammatical
phoneme sequences would lead to a grammar so complex that it would
be practically useless. One requirement that a grammar must certainly

meet is that it be finite.'®

F2F9 deldtate ol aFol A Afshs del opiet £4E RHoE  of=elr}
A% AZE Ag] FUH 5 £42 44903 & ARl ol F Chomsky & 2
A9 VA4S A% AUE AAA ) 4FAA Fuol HE FFPVERY A LA EE @
= 9o,

Basic to transformational -generative theory is the distinction
between competence and performance, The competence of a speaker-—
hearer is his intuitive knowledge of the complex system of rules of
his language, Evidence of the existence of this underlying competence
is provided by his intuitive recognition of the degree of grammatical-

ness of any utterance in the language.'”

do] #5-& Competence 9 Performance 2 7382 Aol 53 & 53] o7, o &
g AdoAAlY Ad A4 2 83 WAY 5HE g7 AFT2Y 4L F7H it

HP G Aol 29 HEAA 22 HH AR50l & (The cognitive-code-learning
theory) lv] 2.& A= Fygo Fch o] 5ol 22 5T d2E o] 74
A AR 2/ sHH FxH & H}%°i AR Fo g AL Le}rtol Ao FEF
9 42 ATel whgol Aol Ahn BE R AAFHAH FL ATH AR A
#e 223 o F dAE Robinett & b33 7ol wjmalAq #3829t

The behaviorists hold that conditioning is of overriding importance,
and they strongly support the concept of over-—learning, that is,
) constant practice until responses to particular verbal cues are

automatic, The more recent cognitive psychoclogy, exemplified by Jean

16 Chomsky, N., Syntactic Structures, The Hague : Mouton Publishers, p.18(1957).

s Chomsky, N. Aspects of the Theory of Syntax Cambridge, Mass,; The M. I.T.Press, p.3
(1965).,
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piaget’s studies in language development, focuses on the interent
capabilities of the human mind and its creative power. For this reason,
cognitivists are characterized as mentalistic, in contrast to

behaviorists who are often referred to as mechanistic.

ol AAFY YFL T At Frad v FedH S 1912d Max Wert-
heimer(1880 ~ 1943) ol 93} & 4 slo] Kohler, Koffka, Lewin Go°l LAAZSH 45
A2 A2 A Ao AT FHE A o0 A2 AAA L = AAF2 ATEE 52
Bxstd, ZAF S 44 849 Aol ohvz, B3 EA AAMAFoR Yl {7
Aot 747 d54L 94t ol 23 Bl A Kohler o] §#4 (insight theory)
Lewin<| i‘%ﬂ%ﬂ AAR o] 2H4 A2 ste] ol 3 HI AT H Aol #3
Aol 42 I golskl et

Rivers & 1 A4 424 (cognitive approach)$ F#43}x 9l Carroll 9 43 ol

o2t 2ol 2 71 Ed Y E Az Yk

l

In 1965. Carroll had reviewed recent developments in linguistics
and psychology, He concluded that the “audiolingual habit theory”
was “ripe for major revision, particularly in the direction of joining
with it some of the better elements of the cognitive code-learning
theory.” Neither of these theories, he maintained, was closely linked
to any contemporary psychological theory of learning, and both could
be improved by taking into consideration the appreciable body of

knowledge that had accumulated in the area of verbal learning.

Rivers & Chastian©] A|AJgt el x| A o] o] W& 50| oJu FAHE o] Fo] =715
HAE 2 B Fx Qe

Step 1: comprehension of new grammatical concepts which are

presented deductively,

Step 2 : practice in selection of linguistic forms to fit the context

in exercises.

18 Robinett, op.cit., pp.16l ~162,
19 Rivers, op.crt., p.49.
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Step 3 : the study of reading and listening materials, with some

opportunity proved for students to produce messates intended to

communicate their thoughts to someone else.?®

AR F2YE 2 el Tl AL AL dov dAHo FHEAY dFe
Aoz, 3¢ BuohAA WSE d9AQ We BFz ek

% FYN nal HA, AT 2§ THE YTl B vpa] BFIAY 54T AgshE
o glos ol 9Fole 24e A4AWE Aol BSel Tz ek A, AolB
JAaFE AT FHAAE HSHok Bk A, A BEL AR A WA
& A3 Qlojd BE do] SEBEL FAHA Rolojok ek WA, Aol HA<l
sjel FolE Lol E AdHA A F ok Gt

I’I“

Jl}l

Im. ZtZ msyol ofst b=

1. 2Y - HA4 msHol cist bjz

o] e 719 e R Ay Bk F¥o] ¥Fs Latin, Greek &} 328 classic language
s of 3 st FYE T2 o] =¥ 4L traditional terms
2 o9 THE oY F UEF iHEEo FtEAE AF BFod4 2 dojz Wy
St A52 AlS3 024 intellectual discipline THE 948 Aok welA do| g o] &
Ao 2 ¥AH32 complicated rules, paradigms & o3 7] @E3 22 S WA Aol
2.a38}5 foreign- language text 5 FMHlsl] 2= o] 3] FoF )

2 o] ol A FFo] £ FAA Fo Fult e FAAE 2 FH0}
248 F YA ou AH FFo] £5F FY9 oy M2 FAETD Polzxe
A 7 g} 2

7] Ladod %< A-&shed oo 2o

This involves a complicated mental manipulation of the conjugations
and declensions in the order memorized down to the form that might
fit the translation. As a result, students are unable to use the

language, and they sometimes develop an inferiority complex about

M 1pid., p.50.
) Rivers, W.M. op.cit. p.17(1968).
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language in general.
Exceptionally bright and diligent students do learn languages by this
method, or in spite of it, but they would learn with any method, The

grammar—-translation method is largely discarded today.??

o] oA AHE ¢ gl FAHE s 1= A, ;A FFS A Text 9
| 7l23 Ado] gl ghAtel 9 HAE 2 A o Lojet= Aol A, dead
language o] E32lgt ¥F3% -2 modern language, spoken language 9] 3tgel -S-&3

4

T4, AR, FE H9E FHlA A sH R, A, F94 A Ae Fedw
B doliyol #3 B33 Aoz §u|Fo 24 communication skill & F5& T4
gk Aol

282 g o] w44+ Descriptive Grammar 7} o} 2} Prescriptive Grammars 3
3t Aoyt Badt terminology = M4 Auat 248 £ sFEXE Formal
Grammar & Q] @l A 724 o082 e Folef AMSFH HrhE 2 dojo A EFo| =
w55 Aol 2X)A =H Zojch oo Mg v Z& HEL b FollA ol 2 et

2. AP DTYol that bl

AHEZFY S &5 53 T30 5 v $r]28 F5S AFA L A3l 2 o
= 2719 JA A4 (inhibition) ol A Wl YA st=dl= T30 HUXg vy Fu| e 7t
ol A -2 o] waln g FAHEG 4 sk 5L A A Fol A2 frot B
AAe 22 ZFe]o] LS vojuz Rt A ol AUtk
E3tE AHS Maximila Berlitz(1852 ~ 1921) & 71 IS4l 5531 £
H715 BoFo] o]R & The Berliz Method 2tz % 3t} o] ZFH 9 =4+ 23 2t

ki

A.Direct association of the foreign speech with the learner’s
thought. This is what is known as “thinking in a foreign language.”

B.The constant use of the foreign language without ever using the
learner’s own language.®

Aok 2L Aol £ebA] A PHE e 2ol F2 Yk

rlo

22) . N
Lado, Robert, Language Teaching: A scientific Approach New York, Mc Graw-~Hill pp,27~28
(1964),

23> .
Berlitz, M.D. [llustrated Book for Children New York: Berlitz Publications, p.3(1949).
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A. “Teaching of the Concrete by Object Lessons.” B. “Teaching
“Teaching of Grammar

of the Abstract by Association of Idias.” C.

by Example and Ocular Demonstration.”

H.E.Palmer, M.West 7L% ol= AF4 Y S e e Yo BE dAldlA o] A}
FH 5o FHE WU HA e 4F

A 71%5& uls
S 7+z8c}t, Palmer = °| g

1) Initial preparation 2) Habit-forming 3) Accuracy
4) Graduation 5) Proportion 6) Concreteness 7) Interest
8) Order of progression 9) Multiple line of approach.?®’

Ben AYE Bohe @A o}

=5
Fe 7154 448 d& Adx

o] AFYL s A wiAA D BALL H4Yo]
g ol 89e Fdo2 @ £4F2Y A% 3L
S o WHe et Re 9AS A ¥ 5 Ak

1 $5R7 248 LFE AN A B3 GFel2 AAdE AL APAo2 o An),

AL Fou YAY EFe] A48 Tk Ze

2) REHAA HAL ALs}A] o
Lo g3 9 Fo] §59hS A= A Fo) Aot

Sgape] ol AL A U
3) Question-answering < ZAFE A o|7] W Fofl G AA59 o] A7} o7 =

We&H oz &GS dhed

O BEA old ot A Eel WG A H A 2E B oHE E ot

5) ¥ B2 Agavs FAAR Ad, 47, 27 7158 A Hx o] 2EA

e A5 wAe] 3 2ak o E Ak ®
ol 4] & EA) 2 A E o A U Lo] B gow] AgulE 2 E ofjd A Y}
& FAgsA stosl= T 7l54o] A}k Holyd 4o

5 pode G6254E 29
WEAO Y} 2R S AL £5 A P 4B AFL TR =A AAHA #
A7E 2o Se 45908 442 AALGRE ¥ 4 A A4 $50] v AF

M Ibid., p.3.
bad Palmer, H.E. The Princifles of Language-Study London:Harrap(1964 Reprinted by Oxford

University Press.) pp.37~38(1921),
™ A4, A3 289 A& A4, 4L TIEHAL, p.203(1982),
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FETo Aty ZE sipAe oA F279 Ao o] & €24 $AF Audio
lingual Method v 1930 Wei 7} oyl Ak dhds 40 dHh &= A2 503+ HA
719 e & 4 PP 28y 196014‘11 of EolAmA dof ZlEel A 7HF #H3tA o]
3 AA s F2F Qlojdte]l MY FH o2 RE AP v A A Hx, Ak 2
Faoll o3 AP L B3l Ao E -ﬁ—%&t}z FAs P52 A del g
ol AT Aoz Re v gg WA HA A5 Audio-Lingual Method 9] w9l

°]

Cochran2 o] 2% o4 £ AAL o}3-3 7o] A&}

Some people feel doubt the idea that aural-oral approach is always
the most effective. Some feel that the mastery of oral-aural skills
does not make reading and writing much easier, as, certainly in
English, the written language is so often different from the spoken,
students may learn to read and write the spoken language with ease,
but the problem still remains of teaching them how to read books,
Some feel that those interested primarily in reading do not need to

spend time in aguiring perfection in speaking.®

=g, AYAA Fefolat o Este] FxHolA Yot A TF ¥Yel ©#E F ¢l
om0 9r] & AAstog Aol vy d wE G857} vl etz AR 979 277} v
F3l o] Fahrlo] @ g aFshs do] A s o] A HE duEl H
o= AL 5 4§ ok

Rivers & 314 2449 348 JL3 7o] S3 9ir}

oAby

1) Students may progress like well -trained parrotsable to repeat

whole utterences perfectly when given a certain stimulus, but

Rk, dolmg A2 A2, Aedm ol FA, p.25(1970).
®) Cochran, op.cit., pp.42 ~43,
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uncertain of the meaning of what they are saying and unable to use

memorized materials in contexts other than those in which they have
learned them, Students must be trained from the first lesson to
apply what they have memorized or practiced in drills in communication
situations contrived within the classroom group.

2) Techniques of memorization and drilling can become tedious and
boring, causing fatigue and distaste on the part of the student.

3) Students may not understand the possibilities and limitations of
the operations they are performing, As a result, they may have
difficulty in using these structural patterns for expressing their own
meanings -

4) The most gifted students sometimes become bored long before
other students have had enough structured practice to develop firm

control of morphological and syntactic associations.?*’

elA s F3 Ziol UE del@g ol £kl Avlehe TAHE e 2ol Ex
g1}, =

1) 43 mim-mem® A5l A Communication 2. 29] o] &t

2) language competence ¢} language performance 2 =}o] F-4)

3) 2719 o7l E9 Aol 3

4) FdT A FY o,

Audio-lingual Method & ¢ ¥ A& 53 ZFHolo BeE= reading ¥  writing 2.2
747 A ol £33 Aojn 2 A 7} °]‘"] c} 30

4. HYMMHaMHO| CHSE bl Et
Fries 9 Lado & $402 o] Fo]a 7259 o3 A A& 7HA 2o Ao
Y} 19574 Chomsky 2] ‘Syntactic Structures’ 2 &7}2 F+290| o] &3} o] ZA
¥ ddzrdEe stz Al E5 AR HP P o] B
Bt 23A9q] Aol Aol o] Aol glojM e F2F Aol g ks vt
ASHA] X3 Ao| AHAole] A o] &35l7] AR = oFF FA Aol 9 ukA Q)

¥°
S
K

]
rir
P
o

®) Rivers, op.cit., pp.47~48(1981).
30 utol, JojstER| £9 o) E 3 AA, sHE-Al, p.56(1983).
D wrolAl, ., p.56.
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73l 2} sl o
Richards 7} 813 £ S u|gdts o] &% 9 37 Z doj LSl Yol 2 B84 T
o Foleta & F Uk o3 A Fgasye FAS o o] g0kl & 4 gl
A, HYA G| L Aol 587 AA 7 Y onE AA Y Aol ¥ o] gon
BE Adoleh. F F5AEo] vheF ol 2 2 5™ ol & ol dto] WG Fefol  Fo 3l
E dolz2A AdA™ F e T o] oAd AJAZFE i oF d= 7q°|‘:]' S s I

EA i

ol e dojoll= FAHoA7 o AR JALETE S
AA ook b AM S spetaljof she] ‘st A7 A’°I ozt a‘*ﬁ}i A g
o ghebe Zloloh, webd Aol A2 gty 2ok FASAA ofd T4 Jlx
T2 5 ASTEIE FYAA 250] dvt ok Gl s 2 F Yoz Jdd <
e Aotk EA, Wy An Bgsty AFTEe FAHA Aol nz dA2 H 847
717k A ga 2o 234 QA GERFY L o Yo E M Adsictn BAwt o)A
H3tA 71 Aol A A A 7)go] ofF FE3] waHA FR TR Foz o Ao
Al Aol gziet Aol dA o]l A7k B AlA, RAPZFL ANAHL Aolnz gzt
7t B L i ol AAdLE 7187t 53 A& 2457 AT PES Fofok sheHl
Ao B 29 2L #5A P Eo] HA Xoh glon =R aAEE Ao dAEl
G5aA o wEH 07 ofvgly M4 (Variables) 59 8458 2Aste 7128 A5d &
Ag 8 22y ojeldt AE-& Chomsky 7} 1A she AMY W3 T x5l A4
Al toA Rdgz g 5 gl

EE

R

“ “ew

I am, frankly speaking, rather skeptical about the significance,
for the teaching of languages, of such insights and understanding as
have been attained in linguistics and psychology---It is even likely
that principles of psychology and linguistics, and research in these
disciplines may supply insights useful to the language teacher --- It is
the language teacher himself who must validate or refute any specific

proposals.”¥

%, Chomsky AAE Aol o £o] oFo] mFHE HAY + drkus 4453 %n

3 Richards, 1.A, Engkisk Language Teaching XX11-1 pp.3~9(1967) XX1I1-2 PP.101 ~ 106(1968).

3 Lewis, K.R.The Modern Language Journal, LVI, Transformational -Geuer ative Grammar
p.6(1972).

) Chomsky, N, Linguistic Theory, Cited by Lewis, lbid., p.6.
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18 EMRBEMIAR SEE LIS
o7 AYe He LAl 2% Aol sk FHYo] o] F £ EHT + glohe Aok

V. 28 - HoAl mPHo M £H

A E7H GFo] mGol tehd 79 meEE 23
Aoz Qo s FFdlok ke Y EA BE A 7}27401: okc}h HE2z Fu}
THERFEL A TS Ayt A 2 $8-& A
o Edtx PFTEATE ol AL itz Whor ﬁﬂo}ﬂ‘% Ex *} g Fel AR
Aol odl Jubshdicha s A dd Subgel o E/T & Aol o)A ddAel YW
94 25HE A A aays vaste 44 2o 3,

AEAd THHA 25 H2E o] E Aoidss ol &l A7 4wy A

24
A=
-

|24

e Eo1sh Bl aTi sl Aok g Aol

QolAE BAUAA SYAAE THAR oA S QA A9 B FAIAE A%

2 she g, A5 Sl s AAR O o2 A4 % Aoz 4470 2
oA%He FAGT RFolol o8 AL FohA BT HERAT 222k f500 sl A
4oz YL HSHES FEGE AT F 2FYL ol E4 AL o2 £ A
AL A8 e Auihel Fe dm o) Ao WAQoRE Aol @ BEE ¥

Aseirhe A4S & 4 Yok oA 2ol o2 2dd W E F9 S Askn e
st okl sh Aolh,
a6 92 dete 930 2% TEAF PRFAE TE 484 £, B, 97,

¥

A9 A5E #EAIE 2R 24 ZEE UM pado F3k may oln o
Jel gk o 24 GgHoT BAAE AL F w4 AR Lo AY Es Ao
¥tk weha 7 o2 EYE o33 Y= YA w%% A7 AQelA A Bt

$2 9%
2 osAt 948 Byl g A5 FHslelol Bkt ol 4 YAl FHe H:
FAelolst 4], dd Aus A §F 99 AF9 Al AR AEA Do
o sz,

:{o

1. SMAHY XA

F279 Aol Fries & A Fo) 250 Zxo] A2l A 5ol Y& ASAE 2 Aol
A2 HEHE A 24 AT Bdokd dohx FAARE® oldd F2F9 Aoy

of¢

8) Fries, C.C. Teaching and Learning English as a Foreign Language, Ann Arbor:The University
of Michigan Press, p.6(1945),
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2
AL ol 2A BN Z 4L P4 5L FAANE SUAT AL ohiAT doji
o bz @’ ofeb A2E olBE HY I Fo] myo] AEAANHAD A A 4
Aolel $AE AN Ba2sdch 2 o) T4 $9 AR AFe} 54
%5 343 UG Ao 49 A 5 P AAAA BRI F5
#743 AAA Aol G5 B Abol9 ol FAIF Aolgich
w3 F2FY Aol AT FHsHRo] Fol xS 7 Go AhA G Aolghn F=
wae] spolo] G4 QAL HgA A glolok ek e 29 At AAel AL of%
o] AL 2o e vl debAs A 9ok 2 e 2ed AAs Fo| o
% uxl waEsh A Aol G4 ALY A WA PYAE AL o
Sl gloja w3t L EAH AAZA AT 2L WFR ANE

njo
Jo
L
L
2]
v
2

L

r]ﬂ.l f'—l-

4a1oish -E-ZMOl% S99 ANE AFY A AEAY FRAAH 25 3 @
ga miol Hofob ¢ ok HEAH 2FYL 4 qoz L4t

£ asyozs £HE UG 4002 gof oo @ WA  Edla)
S3o1% e A AT FHEAL A2k AL FEE AR A AT 2% ¥
gl vFe] ¥ o S4elel) FAL FAUD AL WEA m4Ee) AW AFleh =
= o

MY 2% A mFYS] 45 ol
HHAE A u B Atz w4 Zhye EA NS AW YA dozH A2
AL P17k 4B D Aol B magel AFo) F59 A2 4ol Falol
AL ok ohzk mAofo] AgL ARHT B FAA Aokt YAE SAL A A5

o

A bsstotn 235t Aolth et olddt A ol 2 2ol Fomsel A
A 5Fol vt £YAF 282 GFof o)99) ZAE TR0k e AT A
& A = A48 4] ofF Hcokn wolop 2 Al
A% gAol, S8 g9 Axol oid AEHA THAdA 2y BedH AR
Ao ok & oleh, BekAw TAAelY myyond FHAAA 2 2eqd A
}

A% AAT Foll T4l mrY oz Hak wiy
ER
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2. QlYxol Wy A WY

24 014 494 49 AYA 43 FUHoE Ao I FH4 $YAYL
AL ddotn 2 doloh ool A% dF ATelA Aol AAE DEF S
#917h ohrizh Ao AME B Rz B ks 345} gol dehtz gled, 9% %
1 3%, °:i°1°ll =35E A% AN E dold ol YT A7 4 Re) 2 B2 %3
SHEAS fEgolt PAM HEAHE Ae TG 42 Aolth JoiE
2Fol2 53 ofdol o F4 dofF5e Tyl A A G EE, $AE 2T 59 Y
e 455 FHol4 thed 2 £38 e 477 Yok

rg'

O]

HAF: 1 didn’t did it. I didn’t caught it.
o] ¥4 : What I did yesterday ? What did you doed ?

AAEe] ol 2L FAS ALY 7542 A9 ot 23 o ool A F5HA
dte Al 2t wbiol o %t SAY A A oletmgt E F& ok =G #AAH] Boldle
T4 o) EollAl HeetEs Q7T A Y ool AF TR s FEHE A LAA
24 T2 dPAA A5 Aoleh®™ ol & &% “The ball that is rolling
down the hill is black” & “The black ball is rolling down the hill” o]2}x Hl%3}
5} “The boy who’s in the sandbox is wearing a red shirt” & “The red boy is in
the box” 2t uHEghch= Zolo}, wehy Aol = drdt F3HAA FA7t okt A
vh2-0] 4 Foll A A Aojel oJFte] o] Fo|A = FAAAH] FEPAY el ¢ @t
B 24 5% Aol ol FAEE HER | $AY 7t 7t2A FA Popx 2l
of 83 &% AJd AAER F50 "t 2d8d FxA AAFHE I F5S A9
A<l 7ol obd A A FAoNA o] Folx i gU7] HFoll £F Aol 5= A7l
SE2 AgE ok Holdh old HollA B 77kl 7Hsd & XA R Tl A
At S F5A717] A AEAE ZAH] AHAE A9y FHAE L 8% Ao,

ezt dAolA Yo & v A7 A sl 43 FFA dE FHEZ A
AYH AFAds AoAE Foslof & doltt. Piaget € ob59 AAUZFAF L oS>
o] A ¥ dA = Y5 ®

- AT -FF AT (0~24D) o] A7 FFL TEH2 2 FFAHoYt o] H &

3 Clark, H.H,& Clark, E.V. Psychology and Language, New York:Harcourt Brace Jovanovich,
Inc, pp.349 ~354(1977),

3 Brown, H.D. Princifies of Language Learning and Teaching, Engiewood Cliffs, New Jersy:
Prentice-Hall, Inc, pp.35~ 36(1980).

® A9, Wolal] QA BFE, TRAA 19, 4L AL, pp.50~51(1981).
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o mgel A T 14 25 21
ohzbe} Qlx] el Mol YA 2hw of ol S obd AN AP Ao =
Az 427 (2~T4) s o] 4719 5L o] BFo] Fushe] Ado] WE &

3. FAA 237 (T~114]) : o] 279 okg2 7494 (Reversibility) & AdE o3l
gk o} &3  glom, = A AlnE A Al TA A AEAE & dA

4. FAH 227 (11 ~ 154]) : o}59 <A F27}1 we] A3 FFof o2y ol
=2 (logic) & B& S5 TAAAA A &A172 4 A Ao

Fevete] FAES A Al HolA Piaget o AR w9 HEr FA4 2
7ol s gFatct. gtH Penfield & Q1749 Adol55 5ol dalA 134 o] Fol= ool o
g AFA £do] Es 2 4 =2Ho R Fshes g B3l o)A d A oA =¥

ubebs] FHIFAE Aol ofdfe] oA H 07 QAAIZ QF A =FE FT Ao 24

& 2771 A5A migel £AAY F7 AE Aotk

3. ¢l 2
W5 2Egeld A9AES FaT F A 2L AT U shte Wee Esthe
Age) o] E AR et Ao, ohE st AW Sokod e BYFATL

AAZ AT F YES AGATHE otk 2ad B W FR Ay 4 wF
oA E HAAGS shtel 124 AL oJEgoRE AHo2 WAl Kot A 2H
A S WASHE o el el 2 ABoke Aol 4ol Al 8

2y
o A=A Fxol wbAGsteleke A FolQek e 2elste] 4l mpHoldE WA

of
2 27 A B4 Y FHol A A2 AEH A Lol Rt Ak Aol
LRl AL WA e FAGL 27 BALY LF o2 Az £ YES Aok dohn 13

22 Al o] #73-% 9w E4Rs o 4
AASE T ZRelA] Mg F8glo] Adojdtgrol 5l ert sk A& A A ES o}
& FAg TA

FeAL M 29498 £ AYstdorst 2 FAAE Fa3AYL F Uk AA
st ok 7ro] ety P

“Iae] A 2= = FETFAolt NP ¢ AlopF2l A audio- lingualism
= AAggE Y o] 59 94 T2 uke]4 Lo A= & translation FY = A

Z 80 g2a 32, G I3, p.141(1969).
W 2 g, odolw$ A3 A 25, AgA}E o el T4, p.30(1971),
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¥ 4 globw Bk A o} audio-lingual response 7} whE 3 E x| Holzt . 2 AW
e 2R AgFol2H P A= 3 ojH FHZER translation ol gt B A7F Tk
2 HE Ao

Paulston & o} # A 5ol QlojA WA & A o] &3 A g Atshd A 33 o] WIAHF?

“1f the teacher knows the students’native language, the glossing
of individual words in the mother tongue is by far tne most efficient
way of explaining a word at this level. We realize that such a
procedure sounds like heresy to many, but there is considerable
psycholinguistic evidence to support such a viewpoint, and our own
experience both in teaching and learning foreign languages bears out,
We are firmly in favor of translation of individual words as a thchique

for teaching vocabulary at the beginning level.”

Rivers & 7khgh 2309 o] 71} £A4-& 9ol & HAA 7= dFol =] 5ol =3
of "t A b3 o] Hepm Yo

“On the other hand, students might be asked to transpose rapidly
short stimulus sentences from the native language to the foreign
language in translation drills. In this case the native-language
stimulus, a simple, uncomplicated utterance, provided a valuable aid

for eliciting utterances in the target language.”

o4 FAEZ uol £ 1] o] wgol gloj4 MIAEL MAT Aol oheh W

& A8 BEe A 'i-_}é}gi’ﬂ BEEAE 5 ks A4E 2 doh 22 32
39 A5L 53 £ 4 glohe AL AHelz, WY slgel 35
42 2 dold =3 ol Folohs As wolxw} FHue a5yl 29 d52 A7
AL G5AA JAE 2L N A4 H2AdE Al nett F54E] F
4 TAEE £ QAU 5 S o B Aoleh e BEA ZAUAAE 0o
A5e Sot] BFolg 9Fo) Abolo] AAHE Aol F2, AzRd 2 Fael Fol s 24
Aoz QAP o2A 1 24¢ AFH02 T8Y ¢ YT At Aoln

43 paylston, C.B.& Bruder, M.N, Teaching English as a Secomd Language: Techmques and
Procedures Cambridge Massachusetts:Winthrop Publishers, Inc., pp.171 ~172(1976)
43 Rivers, op.cit, p.43.
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A Review of the Grammar-Translation Methods in

Teaching Foreign Language

Seon Hyong-Song
Dept. of Liberal Arts

Kwang—ju Health Junior College
YAbstract<

This Study is designed to delve in an effective way of application of the
Grammar -Translation Method in teaching foreign language in Korea with analizing
and considering its own merits and weak points.

English teachers had chiefly depended on Grammar -Translation Method for a
long time in teaching English in Korea. Therefore, it is necessary to improve
the way of application of the Grammar-Translation Method.

The researches into Grammar -Translation Method, Direct Method, Audio- lingual
Method, and Cognitive Code Learning Method showed that different methods
resulted in different effect in learning language skills. Among others, Grammar -
Translation Method was more effective in teaching for reading and writing, Audio-
lingual Method for listening and speaking. Thus, in spite of weak point of spoken
language skills, the Grammar -Translation Method seems to have many practical

merits. And the Grammar-Translation Method should be supplemented with the
other methods like Audio-lingual Method. In addition, deductive explanation of
grammar and practice in translation are not just interfering factors, but also

can be beneficial factors in learning a foreign language.
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