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I. Natural musical development in young children

Children are natural musicians. Their feeling for music begins early.
Children can be musically creative, teachers and parents should get as much fun
out their original tunes and dances!) as they do out of their original sayings.

Though the teacher may start with words or tunes those are well-known,
creativity is encouraged by permitting the children to interpret the music in
their own ways, responding with new rhythms and words. So the teachers must
consider children’s developmental levels when making plans for music activities
in nersery schools and kindergartens.

The key point in the music education can be summerized like this:Musical
development is depended on child's whole development.

We can fractionize child’s developmental level as following. This is how
children develop musical abilities naturally. All children everywhere progress
through the same sequence of development, although their individual rates of
progress mayldiffer.

1. Birth to one year

1) Hildebrand.V. (1981), Early childhood education, Macmillan publishing
Co.,Inc., p.337.
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Infants are aware of music from the beginning,as shown by their different
responses to different kinds of music. Baby's first musical movements are
rhythmical--two feet kicking, two hands waving?), breast-feeding, breathing,
crying, cooing, babbling3). ’

Lullabies tend to calm them down, whereas li'vely music makes them more
active,

Infants themselves vocalize by crying that varies in pitch, loudness and
rhythmic patterns. They experiment with other sounds, such as coos, gurgles
and squeals, and begin to babble by repeating long strings of
sounds: "ba-ba-ba-ba.”4) Some may attempt to initiate sounds, as their babbling
becomes a favorite activity, it may resemble a song.

If someone is singing to them regulary, infant’s vocalizing often sounds a
bit like crooning at nap or bed time.5) They are attracted to rhythmic sounds
such as the ticking of clock and to melodious sounds such as musical toys.
Especially the voice of their mother,6) their primary caregiver?) attracts them,

too.
2. One to two years

Infants and toddlers show more awareness of musical sound and will turn
toward them and listen intently. Some may indicate the music they like best as
well as what they do not like.

They may move their bodies in response to music,rocking or swaying and even
clapping their hands, but not necessarily in time with the music. Many
infants prefer vocal to instrumental music at this age.

Toddlers often seek out the sound that please them most, including music .on

television programs. In addition, they will try to locate particular objects

2) Hildebrand, p.336.

3) Kim Hye Kyoung, The comparison of the music textbooks of the
kindergarten and primary school, a master’s thesis, Ewha woman's
university(unpublished), 1988, pp.11-14.

4) Janice J.Beaty, Prescool appropriate practices, Holt, Rinhart and
Winston, Inc., 1992, p.198.

5) Ibid., p.138.

6) Kim Hye Kyoung(1986), p.16.

7) Janice J.Beaty(1992), p.198.
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such as pots and pans or cups and bowls for sound making activities®).

3. Two to three years9)

Toddlers may attempt to dance to music by bending knees, swaying, and
swinging arms. They respond well to pattern repetition and like rhythm and
repetition in chant.

They can learn simple fingerplays.

They may join in a favorite nursery rhyme or song and get many of the words
right10),

They are showing increasing interest in listening to musical instrumentsll)
like toy xylophones, drums, tambourines, rhythm board, rhythm sticks, sand
blocks and maracus!?),

They have several distinguishable locomotor styles including running,
galloping and jumping rhythmicallyl3) They tend to repeat rhythmically
one-syl iable words,

4. Three to four years

Their increased cognitive and language development gives three-year-olds
better voice control, rhythmic responses, and children can sing a simple song
entirely,clap with simple songs.

They are beginning to understand the basic musical concepts of being
loud-soft, fast-slow. They may also love to dramatize songs or try out
different ways to interpret songs rhythmically.

They may spontaneously make up their own songs with repetitive words and a
tune resembling ones they knowl4),

8) Bayless,K.M., & Ramsey M.E., Music: A way of life for the young
child, Columus, OH:Merril publishing company, 1987, p.73.

9) Kim Hye Kyoung(1986), p.17.

10) Ibid., p.19.

11) Lyu Duck Hee, Children’'s music education, Seoul:Gye-moon-sa, 1983,
pp. 79-80.

12) Kim Hye Kyoung(1986), pp.50-75.

13) Haines.B., Gerber.L., Leading young children to music, Charles
E.Merril company, 1984, pp.156-184.
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They are still very active, and both groth and fine motor control have
increased!®). Skills in climbing, swinging, riding, and pushing are acquired
through practice. The whole body comes under fine control. Fingers are used
more nimbly and can pick out individual keys on the piano or strum across a
stringed instrumentl6). Clapping in different tempos and at different levels
can be quiet accurate when modeled by an adult.

5. Four to five years

Children at this age are active listeners of music. Their attention span is
longer, and with encouragement,their desire to get inwolved in musical
activities increases,

They can sing complete songs from memory with greater pitch control and
rhythaic accuracy because of their development of concepts of high-low pitches
and long-short tones.l7”) They are more responsive to group singing and may
even enjoy taking a turn to sing along.

Not only can the four year old order, classify, and reproduce sounds, tones,
and rhythmic patterns vocally and with instruments, but the words and feelings
of a song. He can also improvise simple melodies on pentatonic instruments and
sustain one-or two-tone accompaniments to familiar songs.

The singing voice is more secure and an increasing portion of every group of

fours can sing in tune as the year progresses.
6. Five to six years
The five year old have mastered most developmental speech and their

vocabulary may well reach 2,500 to 4,000 well-used wordsl8). During the year,
most five year olds find and keep their singing woices, and sing

14) Jalongo,M.R., & Collins. M., Singing with young children! Folk
singing for nonmusicians, Young children 40(2), pp.17-22.

15) Haines.B., Gerber.L.(1984), p.20.

16) Ibid., p.20.

17) Janice J.Beaty(1932), p.200.

18) Joo Young Hee, Language education for child, Seoul:Gyo-moon-sa, 1984,
pp. 78-79. ~
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enthusiastically in large and small groups and alone. They can also create
their own melodies.

They can try to skating, skiing, hammering, swaying and simillar activities.
Intellectually and motorically, the five year old can now learn simple dance
steps and adapt them to musical rhythms.

They can move in response to visual symbols. They can play instruments with

accuracy, both in memorized patterns and in response to nonverbal directions.

7. Six to seven years

Many sixes like activities that remind them of TV programs and movies, and
they are skillful mimics, enjoying peer and adult applause. Most sixes have
some formal encounters with music during the year, with their teacher.

They like to sing, especially their own choice of song and will release
emotional and physical energy by shouting early in the year.

They ‘have a strong sense of rhythm, can understand the concept of beat and
rhythmic pattern and can play tuned and untuned instruments with growing
ability.

On instruments such as xylophones, they can create and play simple ostinati

to accompany singing and creative movements.

8. Seven to eight years.

With the acquisition of basic skills, especially reading, new worlds of
interest open up and the ability to read music may be readily taughtl9),
especially when melody instruments are used.

Singing becomes increasingly accurate and good, light tone. Seven year olds
will work assiduously to perfect their performances and can learn to sing
simple canons or hold a melody while the teacher sings or plays another part.

Seven year olds welcome practices and rehearsals ; the movement of boys and
girls away from each other, both in and out of school.

Interest and skill in music may be fostered in both boys and girls by group

activities such as primary choirs or other instrumental groups.

19) Haines. B., Gerber.L.(1984), p.25.
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In their regular school music program, eight year olds are reluctant
soloists?0),
Boys will not choose girls for partners in dances and games, but if assigned to
each other, appear to enjoy the activity. .

Increased motoric skills allow them to play intricate rhythmic patterns on a

wide range of instruments.

II. The appropriate practices to promote children's

development.

Too often, music in the early childhood classroom is a passive or controlled
experience for children. It is a record or tape they hear being played. It is
a piano the teacher plays. Sometimes they learn to sing along to the music or
move to the directions of the singer. But seldom do they have the chance to
make their own music on their own terms in order to play around with tones and
tunes and beats - in order to express themselves and their feelings in rhythm
and melody.

The appropriate practices curriculum gives them the freedom to explore on
their own and the time to become as deeply involved with music as they do with
blocks and books and paints2l),

1. Musical activities to promote emotional developsent

To make music being meaningful for children, the teacher should make it
personal for them. Musical activities can be centered around the things that
the children respond to personally. This will not only attract their attention
but also help to promote their positive self-images.

J. Beaty (1992)22) suggested that teacher might focus classroom music on :

Themselves, their feeling, their toys, their clothing, their food.

20) Ibid., p.27.

21) Lee Ki Sook, Kim Young Joo, Children’'s music education, Seoul:Gyo-moon-sa,
1985, pp.186-189.

22) Janice J. Beaty(1992), p.202.
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Their families.

Their pets, other animals.

Their homes, their rooms.

Their school

Their car, the school bus

Objects in their environment : trees, flowers , wind, rain.

To make music being meaningful for young children, teachers need to make it
personal and pleasurable.

The teacher must consider the elements of music, featuring in the music
center and the classroom: listening, sound exploration, rhythm and music making
23)

First of all, the music must be fun for the teacher as well as for the
children?4),

2. Musical activities to promote physical development

Most children love to make music. Whether they are blowing toy horns or
beating drums, young childern tend to expend great energy in their production
of sound.

With youngsters at the preschool age, it is even more important that they
have the opportunity to make their own music rather than merely listen to the
music someone else has made. Music for them is a way of expression that even
their language cannot yet afford them.

The teacher can give them the opportunity to become physically involved in
music center activities first by making music with their hands?®) and then by
extending these hand skills to music making with instruments. For the hand
skills, the teacher can start with clapping and let the children all join in
clapping to every syllable as each one in the group says his/her own name
rhythmically.

Besides clapping hands, children can also sit in a circle and clap their

23) Lee Ki Sook, Kim Young Joo(1985), pp.78-94.

24) Ibid., pp.136-138.

25) Lee Young Ja, Lee Ki Sook, Teaching method for children, Seoul:
Chang-Ji-Sa, 1986, p.332.
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hands against their legs to a chant. Rhythm instruments those can be played
with hand beats include drums and tambourines26). There are many kinds, both
compercial and homemade like empty coffee cans.

It is important for young children to explore a single instrument at a time
27),

¥hen children play all kinds of instruments in a rhythm band at the same
time, all they hear might be noise. Children can learn more about sound making
and rhythm when they all use the same kind of instrument. It is good for the
children to beat their hand drums to a variety of music: marches waltzes,
rock, country and folk music28),

From all these experiences, come children’s heightened interest in rhythm
and music as well as a strengthening and coordination of the small muscles.

3. Musical activities to promote social development

One of the reasons music may be so enjoyable to young children is that it is
so often a social experience. Everyone sings the same song together. Everyone
plays the music game in a group. That kind of togetherness makes music
something special for people. To create such a feeling of togetherness in the
classroom, it is not necessary to begin with a music period in which everyone
leaves the activity centers and comes to the circle space to learn a new song.
Instead, the teacher infiltrate music into the entire classroom during the free
choice period by starting a song that everyone causing while continuing to
engage in his/her own activity.

One of the most delightful kinds of group music is musical fingerplays
during transition times when children are waiting for something new to happén.
In Korean classroms, there are many kinds of fingerplays like these: “Thumb,
thumb!”, “Pretty bird”, “Where are my eyes ?”

26) Lee Young Ja, Lee Ki Sook(1986), p.341.

27) Janice J. Beaty(1992), p.207.

28) Kim Hye Kyoung, Children’s music education, Seoul:Sam Kwang Press, 1991,
pp. 36-39.
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Most classrooms use records or tapes for children’s musical games., Children
listen for the directions and the record and then follow them, with the teacher
leading. Some are concept games involving colors, body parts or numbers like
these : “Color play”, “Head-shoulder-knee-foot”, "‘Five little orioles”.

g0l (Color play)
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Others are traditional circle games such as these: “Taking a chair29)”, “Dance

like me”, “Are you looking at Bok-Nam ?”
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In this case, the children are not the music makers but only the
followers.
Music is more pleasurable when children make it themselves or when it has
something to do with them personally.

29) A kind of circle games. When the music is stopped, a child has to take a
chair,
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mlo

Some children may be uncomfortable with any kind of music or group
activities. They should not be forced to join in. Music is a wonderful
socializer that may eventually entice the shy child to join the group if a
child realizes that it is not being forced or singled out.

The children are only at the beginning of their development of the social
skills necessary for playing in a group, getting along with other children

sharing toys and waiting for turns.
4. Musical activities to promote language development

Musical activities to promote language development are involved chiefly with
remembering and singing the words of the songs, making up new words to songs
and reading stories about music.

Because the music in the preschool classroom needs to be personal in order
to be meaningful to young children, the teacher can focus the singing
activities on people, places and pets that have personal meaning to the
children30),

Songs can be sung about children's names, features, clothing, pets, favorite
activities and favorite foods. Teacher can make up words to familiar tunes
about holidays, seasons, exercises or anything of interest to the children.

To promote language development, the teacher can use one song at a time,
singing it repeatedly and inserting the different children’s names and can make
up guessing game song like “Can you know by touching?” for every child.

gia]y]at 81314 (Can you know by touching?)

a @ $— 8t — 3
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ks o}

&@s‘;zﬁ& Ss==

AT s

e Eﬁ
o) 1 Tonees

D’ o — o = + ) — nl
if you  guess, you're wonderful

30) Lee Sang Keum, Jang Young hee, Children’s literature, Seoul:Gyomoon Sa,
1986, pp.114-117.
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5. Musical activities to promote cognitive development

The children have been involved with cognitive activities in every aspect of
music. The concepts of being high and low, of being loud and soft, of being
fast and slow are ideas they have touched on with rhythm sound exploration,
instruments and singing. In addition, they can explore these concepts by trying
out various objects in their environment for sound. The teachers can have
children explore by tapping with the objects in the music center. The results
of their tapping explorations can be recorded and listened to. If such
exploration has captured the attention of children, the teachers can bring in a
variety of empty glass containers and let children tap on them. Children can
find some differences in sound, predict the outcomes.

This kind of experimentation is the same kind as scientists do when they

want to find out about the properties of objects.
6. Musical activities to promote creative development.

Creative development through music is promoted whenever the children are
free to do their own musical activities3l), whether through making up words to
songs, making music, singing and playing songs on their own, exploring sounds,
experimenting with pitch or making instruments.

Another way teachers can promote creativity is to combine music with other
areas of the classroom such as the story center or the art center.

It can be a magical experience for the children to listen to the stories
being read whild some music is played.

After that, the teachers can offer some materials in the art center3?), for
example, various colored papers, chalks, colored pencils and felt-tip markers
or anything else the children suggest. Teachers may play the same music as they
experiment with the art materials.

In the art center, teachers must accept whatever the children are able to

make since most preschool children are not skilled at making real objects.

31) Lee Young Ja, Lee Ki Sook(1986), pp.332-333.
32) Ibid., p.439. .
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. Discussion

The teacher in the music activities may not be the tradition one of
conduction a music period for the entire group. Instead, they have to make the
children involved in music on their own as much as possible., So they can
interact with individuals and small groups in center in order to stimulate
their involvement in personal music listening experiences, sound exploration,
rhythm experiments and music making in general. To lead the children's
individual music activity, the teachers have to observe, understand
developmental levels of each child.

For the children's good development, the teachers must always try to find
the new ideas to promote emotional, physical, social, creative, cognitive and
language development.

The appropriate music activities for the whole development of the children
can be led with setting up the music center with other areas of the classroom
such as the story center, the art center, the dramatic play center, the reading
center and so forth.

The music center might contain materials and activities for individuals and
smail groups to investigate sound, rhythm and melody on their own.

A large space in the classroom is also used for group singing games and
creative movements,

The other activity centers are eventually infiltrated with music and sound
as the children bring new songs and rhythms with them into the block, dramatic
play, art and story centers and the teachers who visit these centers respond

with their own personal music.
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The appropriate activities to promote children’s developsment

Kim, Hye-Kyoung
Dept. of Early childhood education
Kwangju Health Junior College

> Abstract <

The appropriate practice in music activities may not be led for entire group
centered with the teachers. Instead, it has to be designed for the children to
use music on their own as much as possible, suggested they can interact with
individuals and small groups.

So the teachers have to observe, understand and consider children’s
developmental levels when making plans for music activities,

To promote children’s whole developmnt'. the teachers must try to find the
new ideas to promote emotional, physical, social, creative, cognitive and
language developments.

In this study, the musical developmental levels are researched in each age
birth to eight years, and some skills to promote children’s development are

suggested.,
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